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that (g ' is a common factor in all mental activity, and as
a man cannot be a great artist or musician without high
intelligence, he should be able, as a schoolboy, to do at
least averagely well in school subjects. If he does not
do so, the blame lies with parents who have been indifferent
to education, or with the teachers who have not sufficient
skill in their own art to enlist this exceptional boy's interest.
Most educators, including teachers of art and music,
urge? a good all-round training and deprecate early specializa-
tion ; but the teacher is then bound to find ways of interest-
ing the exceptional child, for he gains nothing by loafing
his days away in compulsory attendance at classes where
he does as little as possible.
What is true about special ability, if it exists, is equally
true about special disability, that some folk proudly claim.
If a child is of average intelligence he can do average work
in most school subjects, granted that he wishes to do so
and is free from emotional inhibitions. For example, if a
boy does badly at mathematics and makes an average
score in intelligence tests, the first thing to do is to find
out why the work is bad.
He may be uninterested, frightened of making mistakes,
willing to have the additional attention his disability brings
him, or, most common cause of all, badly taught either in
the past, present or both. In any case the appropriate
remedy must be applied; success must take the place of
failure and the boy must be weaned from the idea that
he cannot do mathematics and that there is something
distinguished in his disability.
It might be argued that life being so short, art so long,
time given by a budding musician or artist to general
education is lost. Against this view we have to place the
fact that interpretation of experience and creative activity,
in whatever medium of expression, depend to a great extent
on the artist's experience. Real education should add both
to experience and the power to interpret it.

